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Reading Issues of Urban Learners

· Reading report cards of children nationwide indicate that many children from ethnic subgroups fail to read at grade level

· 63% of the nation’s African American fourth graders are reading below basic (NAEP report)

· Students who fail to read at grade level during elementary years remain poor readers throughout schooling, and this has long term consequences for children (Good, Gruba, and Kaminski, 2001)

· A poor reader at the first grade has a 0.88 probability of being a poor reader at the end of fourth grade (Juel, 1988)

Three Organizational Principles that Facilitate Beginning Reading Success

1. Prevention and early intervention are supremely more effective and efficient than later intervention and remediation for ensuring reading success.

2. Prevention and early intervention must be anchored to the school as the host environment and the primary context for improving student reading performance.

3. Prevention and early intervention pedagogy, programs, and procedures should be based on trustworthy scientific evidence.

(Institute for Development of Educational Achievement, 2002)

Components of Prevention Program for Implementation

· Timing. Begin during pre-kindergarten years and receive explicit instruction during early grades

· Time. Provide instruction on a daily basis with intensive instruction.

· Nature of instruction. Well-formulated and systematic instructional approach. One-on-one and small group instructional formats are most effective. 

· Progress monitoring. Regular, on-going assessments where students are evaluated in relation to predetermined program goals, benchmarks, or levels.
Big Ideas in Beginning Reading

· Phonemic Awareness: The ability to hear and manipulate sounds in words.

· Alphabetic Principle: The ability to associate sounds with letters and use these sounds to form words.

· Fluency with Text: The effortless, automatic ability to read words in connected text.

· Vocabulary: The ability to understand (receptive) and use (expressive) words to acquire and convey meaning.

· Comprehension: The complex cognitive process involving the intentional interaction between reader and text to convey meaning. 

Some distinctions

· Phonemic awareness is a specific skill that involved manipulating sounds in speech.

· Phonics is a method of teaching reading. It may or may not include explicit instruction in PA.

· Phonological awareness is a more encompassing term. It includes awareness of not only phonemes but also syllables, onsets, and rimes. 

Alphabetic Principle

Two parts:

· Alphabetic Understanding: words are composed of letters that represent sounds

· Phonological Recoding: Using systematic relationships between letters and phonemes (letter-sound correspondence) to retrieve the pronunciation of an unknown printed string or to spell words.

How to teach Big Ideas in Reading

· Identify early and intervene strategically. 

· Focus on the vital signs. 

· Teach "less" more thoroughly. 

· Instruction before construction. 

· Hold instructional time sacred. 

· Expect and plan for "different" levels of instruction (e.g., small groups, double dose). 

· Monitor progress to determine if children are learning enough. 

· Strategic Integration of Beginning Reading Skills

Scott Foresman’s Early Reading Intervention Program

· Prevention-based program

· Targets children in Kindergarten and at-risk first graders

· 30-minute daily lesson; teacher directed small group instruction

· 15 minutes – phonological awareness, alphabet understanding, and word reading

· 15 minutes – more phonological awareness, writing development, and integrating the two.

· The curriculum consists of 126 lessons. 

Dynamic Indicators of Basic Early Literacy Skills (DIBELS)

· A set of standardized, individually administered measures of early literacy development 

· Short (one minute) fluency measures used to regularly monitor the development of pre-reading and early reading skills 

· Developed to assess student development of phonological awareness, alphabetic understanding, and automaticity and fluency with the code. 

· For more information visit: http://dibels.uoregon.edu
ERI in an Urban School

· Eight first-graders (6 boys; 2 girls)

· Small-group instruction; 25 minutes per session, 3 days a week

· Explicit instruction in:

· Identifying first and last sounds

· Segmenting and blending sounds in words

· Letter-sound correspondence

· Instruction took place during center-time in the regular education classroom

· Learning behavior established initially to alleviate behavior problems

· Included a reinforcement system for good behavior

Results from Study conducted in 2003-2004

[image: image3.jpg]Dynamic Indicators of Basic Early Literacy Skills
First Grade Class Progress Graph

District: Columbus City Schools *——# Beginning 4 Score Above Graph Bounds Benchmark Goal: 35 at the
School: ubbeed Solnad =——wpiddle A Scare Above Graph Bounds beginning of First Grade
Date:  2003-2004 & ---¢End 4 Score Above Graph Bounds

Class: NG IR

Phoneme Segmentation Fluency

70

607

407

Correct Phonemes




[image: image4.jpg]District: Columbus City Schools

Dynamic Indicators of Basic Early Literacy Skills
First Grade Class Progress Graph

*——*Beginning 4 Score Above Graph Bounds

Benchmark Goal: 50 in the

School: NGRS B8 piddle aSeore Above Graph Bounds ~| middle of First Grade
Date:  2003-2004 & ---¢End 4 Score Above Graph Bounds
Class:
Nonsense Word Fluency

140

120
@ 100
-]
c
3
@
5 80 .
g F
= 601 2
o 7
2 il
= :
o 3
© 40— = =

L4 A w2 o S
20
o
(e < T B - T = e i e =





[image: image1]

[image: image2]
Findings and Observations

· All students made substantial gains in phoneme-segmentation fluency, non-sense word fluency.

· All students achieved Winter benchmark on oral reading fluency; however, some target students did not reach the Spring benchmark goals possibly due to the assessment method.

· Teachers reported that students were able to generalize these basic skills to other reading related activities in their classrooms.
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